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LEA Profile
Chartered in 2011
Serving students in grades K-5
Enrollment of more than 330 students from 18 Allegheny County school districts
Student to teacher ratio: K-5th 25:1 
Located in Downtown Pittsburgh in the heart of the Cultural District
94%African-American student population
92%free and reduced lunch
3% Homeless
Title I School
23% Special Education Population
56% Male/44% Female Population


Mission and Vision
Mission
To develop scholars & educators through targeted learning opportunities and evidence-based best practices.
Vision
To holistically educate every scholar through creative & innovative culturally relevant instruction while fostering and engaging a diverse community.


Educational Values
Students
A FOUNDATION FOR LEARNING & BELONGING At Urban Pathways K-5, the rising first grader is a curious and emerging learner who approaches the world with wonder and excitement. They demonstrate foundational academic skills in reading, writing, listening, and critical thinking, while developing the habits that form the backbone of lifelong learning. With guidance and support, they are learning to take responsibility for their choices, understand the natural consequences of their actions, and express kindness in their daily interactions. These young scholars are beginning to find their voice and understand their role in building a positive classroom community. 1. Academic Readiness & Exploration - Demonstrates basic proficiency in reading, writing, listening, and comprehension - Engages in critical thinking through questioning and curiosity - Developing early academic habits and a desire to learn 2. Personal Growth & Self-Awareness - Shows kindness and empathy in relationships - Understands that actions have natural consequences - Beginning to develop accountability for behavior and choices 3. Social & Community Development - Learns to follow routines and expectations - Builds foundational interpersonal skills - Begins to contribute positively to the classroom environment EMERGING INDEPENDENCE AND SELF-DIRECTED LEARNING At Urban Pathways K-5, the rising third grader is stepping into their independence as a learner and community member. They are equipped with stronger academic skills and prepared to meet the increased rigor of the upper elementary grades. They think critically, ask meaningful questions, and begin to take full ownership of their learning and behavior. These students show growing self-confidence, consistently demonstrate kindness, and positively influence their peers. As contributors to the Urban Pathways community, they are developing the early skills of leadership and collaboration. 1. Academic Readiness & Growth Mindset - Ready for increased academic rigor and deeper learning - Thinks critically and imaginatively about content - Demonstrates a “think big” approach to problems and ideas 2. Personal Growth & Autonomy - Displays self-confidence and self-awareness - Understands and exercises control over learning and behavior - Takes greater responsibility for academic tasks and peer interactions 3. Social & Leadership Development - Consistently shows kindness and empathy - Begins to demonstrate leadership by positively contributing to the classroom and school community - Works well with others, developing early collaboration and conflict-resolution skills PREPARED TO LEAD, LEARN, AND THRIVE At Urban Pathways K-5, the graduating fifth grader is a forward-thinking, capable scholar and emerging leader, ready to transition to middle school with confidence, vision, and purpose. They demonstrate academic maturity through strategic thinking, creative expression, and the ability to reflect on their own learning. Grounded in character, integrity, and resilience, they lead boldly, remain focused on their goals, and commit to continuous growth. These students are prepared not only for academic success but to lead with impact, seeking opportunities to serve, connect, and shape the future within and beyond the Urban Pathways community. 1. Academic Readiness & Intellectual Engagement - Exhibits strong academic capabilities for success in the 6th grade - Applies metacognition, creativity, and critical thinking to problem-solving - Communicates ideas clearly and purposefully 2. Personal Growth & Resilience - Models character, integrity, and a strong growth mindset - Demonstrates fortitude, focus, and a commitment to continuous improvement - Boldly sets goals and reflects on personal progress 3. Social Impact & Leadership - Collaborates meaningfully in diverse teams - Actively seeks leadership opportunities within the school and the larger community - Thinks forward—asks "What can my future hold?" and moves with purpose and vision
Staff
CORE VALUES: 1. Radical Care: At Urban Pathways K-5, we create safe, inclusive spaces rooted in love, compassion, and the belief that every child deserves to be seen, known, and nurtured. 2. Unshakable Integrity: At Urban Pathways K-5, we lead with honesty, accountability, and professionalism - doing what we say and saying what we mean - for the sake of the students and families we serve. 3. Shared Leadership: At Urban Pathways K-5, we believe in collective ownership and courageous truth-telling. Every voice matters - and we lead with the mindset of builders, not bystanders. 4. Liberatory Learning: At Urban Pathways, we teach with purpose, centering cultural relevance, critical thinking, and joy to ensure every scholar becomes who they are meant to be. 5. Growth in Action: At Urban Pathways, we are reflective practitioners committed to growth for ourselves and our students, fueled by feedback, curiosity, and an unrelenting pursuit of excellence.
Administration
Urban Pathways aims to deepen its impact by refining its current programming to serve existing and future students better. Our Strategic Impacts are as follows: 1. Strengthening Academic Foundations: Urban Pathways is committed to ensuring all students leave with strong academic skills that prepare them for lifelong learning. By focusing on growth, not just performance, we will close learning gaps through high-quality, culturally relevant instruction, consistent coaching, and data-informed teaching practices. 2. Building a Culture of Trust, Excellence, and Shared Accountability: We are creating a culture where excellence is expected, trust is restored, and everyone owns the success of our school. Now is the moment, staff and families are ready for change. By establishing clear expectations and consistent systems, we will improve morale, strengthen relationships, and rebuild pride in our school. 3. Establishing Sustainable Systems That Endure: We’re building structures that ensure success continues regardless of leadership changes. From instruction to behavior systems to internal communication and continued staff development, we will create clarity, reduce friction, and allow people to do their best work consistently.
Parents
Parents are asked to play a large role in ensuring student academic success is transferred to the home and that a strong home-school connection exists. Parents play an integral role in ensuring students are regularly in attendance for school. Parents attend parent/teacher conferences each trimester. The school has also made a commitment of redefining family and community engagement: Our families are not spectators—they are partners. We will restore trust and build stronger relationships by revitalizing the PTO, launching family-focused events, and improving communication.
Community
Urban Pathways aims to deepen its impact by refining its current programming to serve existing and future students better. By becoming a school of choice and community anchor: Urban Pathways will become a destination school, where families seek enrollment, educators seek employment, and partners seek collaboration.
Other (Optional)


Future Ready PA Index
Select the grade levels served by your school. Select all that apply.
	True K
	True 1
	True 2
	True 3
	True 4
	True 5
	False 6

	False 7
	False 8
	False 9
	False 10
	False 11
	False 12
	


Proficient or Advanced in English Language Arts/Literature
Review of the School(s) Level Performance
Strengths
	Indicator
	Comments/Notable Observations

	Math Achievement
	The data shows a positive upward trend in the PA Index, with steady improvement from 1.1% in 2020–2021 to 3.5% in 2023–2024, indicating consistent growth over the past three years. In addition, student subgroups such as Black students (3.6%), Economically Disadvantaged students (3.2%), and students with disabilities (2.9%) are all represented in the data, highlighting progress in closing gaps for historically underserved populations. These increases, while incremental, demonstrate resilience and ongoing improvement efforts that are yielding measurable results across multiple student groups.

	Attendance
	The PA Index shows a positive rebound, climbing from 51.0% in 2021–2022 to 64.0% in 2023–2024, demonstrating consistent improvement over the past two years. Subgroup performance highlights strong outcomes, with Economically Disadvantaged students (64.9%), Black students (63.1%), Students with Disabilities (60.3%), and the Combined Ethnicity group (63.8%) all showing notable gains. These increases reflect targeted supports that are effectively narrowing gaps and ensuring that historically underserved populations are progressing at rates aligned with or above the overall index.

	Career Standards
	The PA Index demonstrates consistently strong performance, with scores remaining above 77% across multiple years and rebounding to 88.2% in 2023–2024. Subgroup outcomes highlight significant strengths, with Black students (88.2%), Economically Disadvantaged students (86.4%), and the Combined Ethnicity group (88.2%) performing at high levels, closely aligned with the overall index. These results indicate equitable progress and sustained success across historically underserved groups, reflecting effective supports and instructional practices that are positively impacting student achievement.


Challenges
	Indicator
	Comments/Notable Observations

	ELA Achievement
	The data shows a significant decline in the PA Index since 2019–2020, dropping from 42.9% to 5.0% in 2023–2024. This sharp decrease signals a need for urgent, targeted intervention to regain prior levels of performance. Subgroups such as Black students (4.4%) and Economically Disadvantaged students (4.0%) are performing well below state expectations, indicating persistent equity gaps. Additionally, performance among Students with Disabilities remains low at 2.9%, suggesting these learners require more intensive, specialized supports. Overall, while there has been some fluctuation in recent years, the data highlights the challenge of sustaining consistent achievement across student groups and calls for a focused, systemic response.

	ELA Growth
	The PA Index data reflects a decline from a high of 100.0 in 2021–2022 to 58.0 in 2023–2024, signaling a need for renewed focus on sustaining performance. Subgroups such as Black students (56.0) and Economically Disadvantaged students (63.0) are performing below expectations, contributing to the overall decrease. While there was prior evidence of strong achievement, the recent downward trend highlights challenges with consistency, equity, and maintaining growth across student groups. These results point to the need for targeted supports to address persistent gaps and reverse the recent declines.

	Math Growth
	The PA Index shows a downward shift from 75.0 in 2018–2020 to 64.0 in 2022–2024, indicating difficulty sustaining earlier levels of performance. Subgroups such as Black students (63.0) and Economically Disadvantaged students (62.0) are performing below the overall index, highlighting persistent equity gaps. While outcomes remain relatively stable, the lack of upward momentum signals a challenge in accelerating growth and ensuring that all student groups are achieving at higher levels. Focused interventions and consistent instructional supports will be needed to reverse the decline and close subgroup gaps.


Proficient or Advanced in Mathematics/Algebra
Review of Grade Level(s) and Individual Student Group(s)
Strengths
	Indicator
Math Achievement
ESSA Student Subgroups
African-American/Black, Economically Disadvantaged
	Comments/Notable Observations
Student subgroups: Black students (3.6%), and Economically Disadvantaged students (3.2%), are showing progress indicating gap closing for historically underserved populations. These increases, while incremental, demonstrate resilience and ongoing improvement efforts that are yielding measurable results across multiple student groups.

	Indicator
Attendance
ESSA Student Subgroups
African-American/Black, Economically Disadvantaged, Students with Disabilities
	Comments/Notable Observations
Subgroup performance highlights strong outcomes, with Economically Disadvantaged students (64.9%), Black students (63.1%), Students with Disabilities (60.3%), and the Combined Ethnicity group (63.8%) all showing notable gains. These increases reflect targeted supports that are effectively narrowing gaps and ensuring that historically underserved populations are progressing at rates aligned with or above the overall index.

	Indicator
Career Standards
ESSA Student Subgroups
African-American/Black, Economically Disadvantaged
	Comments/Notable Observations
Subgroup outcomes highlight significant strengths, with Black students (88.2%), and Economically Disadvantaged students (86.4%), performing at high levels, closely aligned with the overall index. These results indicate equitable progress and sustained success across historically underserved groups, reflecting effective supports and instructional practices that are positively impacting student achievement.


Challenges
	Indicator
ELA Achievement
ESSA Student Subgroups
African-American/Black, Economically Disadvantaged, Students with Disabilities
	Comments/Notable Observations
Subgroups such as Black students (4.4%) and Economically Disadvantaged students (4.0%) are performing well below state expectations, indicating persistent equity gaps. Additionally, performance among Students with Disabilities remains low at 2.9%, suggesting these learners require more intensive, specialized supports.

	Indicator
Math Growth
ESSA Student Subgroups
African-American/Black, Economically Disadvantaged
	Comments/Notable Observations
Subgroups such as Black students (63.0) and Economically Disadvantaged students (62.0) are performing below the overall index, highlighting persistent equity gaps. While outcomes remain relatively stable, the lack of upward momentum signals a challenge in accelerating growth and ensuring that all student groups are achieving at higher levels. Focused interventions and consistent instructional supports will be needed to reverse the decline and close subgroup gaps.

	Indicator
ELA Growth
ESSA Student Subgroups
African-American/Black, Economically Disadvantaged
	Comments/Notable Observations
Subgroups such as Black students (56.0) and Economically Disadvantaged students (63.0) are performing below expectations, contributing to the overall decrease. While there was prior evidence of strong achievement, the recent downward trend highlights challenges with consistency, equity, and maintaining growth across student groups. These results point to the need for targeted supports to address persistent gaps and reverse the recent declines.


Meeting Annual Academic Growth Expectations (PVAAS) in English Language Arts/Literature
Meeting Annual Academic Growth Expectations (PVAAS) in Mathematics/Algebra
English Language Growth and Attainment 
Regular Attendance 
Career Standards Benchmark 
High School Graduation Rate Four-Year Cohort
Summary
Strengths
Review the strengths listed. Using the "Add to Summary of Strengths" checkboxes, select 2-5 strengths that have had the most significant impact in addressing your most pressing challenges.
	Attendance: The PA Index shows a positive rebound, climbing from 51.0% in 2021–2022 to 64.0% in 2023–2024, demonstrating consistent improvement over the past two years. Subgroup performance highlights strong outcomes, with Economically Disadvantaged students (64.9%), Black students (63.1%), Students with Disabilities (60.3%), and the Combined Ethnicity group (63.8%) all showing notable gains. These increases reflect targeted supports that are effectively narrowing gaps and ensuring that historically underserved populations are progressing at rates aligned with or above the overall index.

	Math Acheivement: The data shows a positive upward trend in the PA Index, with steady improvement from 1.1% in 2020–2021 to 3.5% in 2023–2024, indicating consistent growth over the past three years. In addition, student subgroups such as Black students (3.6%), Economically Disadvantaged students (3.2%), and students with disabilities (2.9%) are all represented in the data, highlighting progress in closing gaps for historically underserved populations. These increases, while incremental, demonstrate resilience and ongoing improvement efforts that are yielding measurable results across multiple student groups.


Challenges
Review the challenges listed. Using the "Add to Summary of Challenges" checkboxes, select 2-5 challenges that, if improved, would have the most impact in achieving your Future Ready PA index targets.
	ELA Growth: The PA Index data reflects a decline from a high of 100.0 in 2021–2022 to 58.0 in 2023–2024, signaling a need for renewed focus on sustaining performance. Subgroups such as Black students (56.0) and Economically Disadvantaged students (63.0) are performing below expectations, contributing to the overall decrease. While there was prior evidence of strong achievement, the recent downward trend highlights challenges with consistency, equity, and maintaining growth across student groups. These results point to the need for targeted supports to address persistent gaps and reverse the recent declines.

	Math Growth: The PA Index shows a downward shift from 75.0 in 2018–2020 to 64.0 in 2022–2024, indicating difficulty sustaining earlier levels of performance. Subgroups such as Black students (63.0) and Economically Disadvantaged students (62.0) are performing below the overall index, highlighting persistent equity gaps. While outcomes remain relatively stable, the lack of upward momentum signals a challenge in accelerating growth and ensuring that all student groups are achieving at higher levels. Focused interventions and consistent instructional supports will be needed to reverse the decline and close subgroup gaps.




Local Assessment
English Language Arts
	Data
	Comments/Notable Observations

	NWEA MAP Reading Student Growth Summary (3rd Grade)
	The 24-25 3rd Grade Mean RIT score increased by 8.4 points from fall to spring, showing a consistent year-over-year trend when compared to the 8.3 -point increase during the 2023–2024 school year. Strengths: Sustained Improvement: The data indicates stability rather than decline, which suggests effective core instruction and interventions are helping students sustain growth. Challenges: Plateau in Gains: While growth is solid, the increase from one year to the next is minimal (+0.1). This may suggest a ceiling effect for some students or that instructional strategies are maintaining growth rather than accelerating it. Proficiency Gap: Even with growth, students may still not be reaching grade-level proficiency on the PSSA or MAP benchmarks—closing the gap remains a challenge. Notable Observations: Instructional Consistency Matters: The nearly identical gains across years suggest that 3rd-grade structures, curriculum, or departmentalization practices are providing a reliable framework for growth. Potential Leverage Point: Since growth is consistent, focusing on pushing more students into higher achievement bands (not just growth) could help bridge the proficiency gap. Opportunity for Refinement: Small adjustments in Tier 1 instruction, data-driven grouping, or enrichment opportunities may be what’s needed to move from consistent growth to accelerated growth.

	NWEA MAP Reading Student Growth Summary (4th Grade)
	In 4th grade (24-25 SY), the observed growth of the Mean RIT score grew 4 points compared to the 23-24 SY’s 3.7 points. Strengths: Continued positive growth in Mean RIT score: 4-point increase in 2024–2025, slightly above the previous year’s 3.7-point growth. Consistent upward trend in student achievement indicates effective instruction and student engagement. Challenges: While growth is positive, the rate of increase is moderate. Additional strategies may be needed to accelerate progress for students below grade level. Notable Observations: Sustained growth over two consecutive years suggests a solid instructional foundation. The implementation of 60 minutes of daily small group intervention and the adoption of the HMH Into Reading curriculum in the 2025–2026 school year is a strategic step to build on this momentum and address areas of need.

	NWEA MAP Reading Student Growth Summary (2nd Grade)
	The 24-25 2nd Grade Mean RIT score increased by 13 points from fall to spring, showing a positive year-over-year trend when compared to the 12.2-point increase during the 2023–2024 school year. Strengths: Demonstrated consistent growth with an increase in Mean RIT scores from the prior year. Growth exceeds national average expectations, indicating effective core instruction and student engagement. Challenges: While growth is evident, continued support is needed to ensure all students are meeting grade-level benchmarks, especially those starting below grade level. Notable Observations: Sustained growth over two years suggests a solid foundation in instructional practices. The planned addition of 60 minutes of daily small group intervention and the adoption of the HMH Into Reading curriculum in the 2025–2026 school year provide an opportunity to further accelerate achievement and close remaining gaps.

	NWEA MAP Reading Student Growth Summary (5th Grade)
	In 5th Grade (24-25 SY), the observed growth of the Mean RIT score increased by 6 points from Fall to Spring compared to the previous year comparison (2023–2024) where the mean RIT score had declined by 1.6 points. Strengths: Significant Growth Reversal: The shift from negative growth (-1.6) in 2023–2024 to a +6 point gain in 2024–2025 highlights a notable improvement in instructional impact. Instructional Continuity through Looping: The looping of the ELA and Math teacher likely contributed to deeper relationships, better understanding of student needs, and more tailored instruction—all of which align with best practices for academic growth. Challenges: Despite the improvement, a 6-point RIT gain still suggests there is room for acceleration, particularly when aiming for students to meet or exceed grade-level benchmarks. It will be essential to ensure that gains made through looping can be sustained or enhanced through other systems like intervention blocks and curriculum shifts when students transition to new teachers in 2025–2026. Notable Observations: Looping shows strong promise as a practice that supports both academic and behavioral development, particularly in upper elementary grades. The planned daily intervention and curriculum upgrade (HMH Into Reading) offer a solid foundation to sustain this growth and target skill gaps more precisely. Leveraging the success of the looping model by using it to inform small group configurations, intervention groupings, or professional learning communities (PLCs) may help scale these results across other grades.


English Language Arts Summary
Strengths
	The observed 13- point growth in the 2nd grade MAP Mean RIT score during the 2024-2025 school year demonstrates consistent growth with an increase in Mean RIT scores from the prior year. The planned addition of 60 minutes of daily small group intervention and the adoption of the HMH Into Reading curriculum in the 2025–2026 school year provide an opportunity to further accelerate achievement and close remaining gaps.

	The observed 6-point growth in the 5th grade MAP Mean RIT score during the 2024–2025 school year reflects a significant positive shift from the previous year’s -1.6 decline. This improvement aligns directly with our mission to ensure all students demonstrate academic growth and college-readiness. The decision to loop ELA and math teachers with their cohort not only fostered stronger student-teacher relationships but also allowed for deeper instructional continuity—positively impacting student performance.


Challenges
	

	In 4th grade (24-25 SY), the observed growth of the MAP Mean RIT score grew 4 points compared to the 23-24 SY’s 3.7 points. While growth is positive, the rate of increase is moderate. Additional strategies may be needed to accelerate progress for students below grade level.

	The 24-25 3rd Grade Mean RIT score increased by 8.4 points from fall to spring, showing a consistent year-over-year trend when compared to the 8.3 -point increase during the 2023–2024 school year. Plateau in Gains: While growth is solid, the increase from one year to the next is minimal (+0.1). This may suggest a ceiling effect for some students or that instructional strategies are maintaining growth rather than accelerating it. Even with growth, students may still not be reaching grade-level proficiency on the PSSA or MAP benchmarks—closing the gap remains a challenge.


Mathematics
	Data
	Comments/Notable Observations

	NWEA MAP Math Student Growth Summary (2nd Grade)
	In 2nd grade (2024–2025 school year,) the Mean RIT score increased by 18 points, surpassing the previous year’s 16.4-point gain. Strengths: Departmentalization and Year 1 implementation of the Innovamat curriculum appear to be positively influencing instruction and student outcomes. Early numeracy development is being effectively supported, as shown by the increased rate of growth. Challenges: While growth is strong, consistency of implementation across all classrooms will be important to maintain these results in future years. Sustaining this level of growth as students advance to higher grade levels may be challenging and will require ongoing alignment of curriculum and instructional practices. Notable Observations: The increase from 16.4 to 18 points highlights an upward trajectory that reinforces the effectiveness of recent instructional shifts. Year 1 Innovamat implementation shows early promise, suggesting strong potential for long-term impact if supported with fidelity and professional development. Departmentalization at the primary level may be a key driver of success and could serve as a model for replication or refinement in other grades.

	NWEA MAP Math Student Growth Summary (3rd Grade)
	In 2024-2025, 3rd grade students demonstrated a 10-point increase in Mean RIT from fall to spring, an improvement from the 8.7-point gain in 2023–2024. Strengths: Departmentalization continues to support instructional effectiveness and student growth. Year 1 implementation of the Innovamat curriculum contributed to improved numeracy outcomes. Challenges: Ensuring that the positive momentum of growth translates into higher proficiency rates on state assessments remains a critical challenge. Maintaining alignment and consistency across classrooms is essential to sustain the upward trajectory. As Innovamat is in its first year, ongoing teacher support and refinement of implementation will be important to maximize its impact. Notable Observations: Growth increased year over year, showing that instructional shifts are beginning to yield measurable gains. Exposure to new curriculum resources appears to be positively influencing student outcomes in early stages of adoption. Departmentalization is proving to be an effective structure that may warrant continued support and possible expansion across grade levels.

	NWEA MAP Math Student Growth Summary (4th Grade)
	4th grade showed a 4-point gain in Mean RIT scores in 2024–2025, down from 6.3 points the prior year. Strengths: Departmentalization structures and the initial use of Innovamat provided a foundation for consistent instructional practices. Even with more modest growth, students continued to show positive movement rather than regression. Challenges: Growth declined compared to the previous year’s 6.3-point gain, signaling a need to strengthen implementation and supports at this grade level. First-year implementation of Innovamat may not yet be fully meeting the developmental and instructional needs of 4th grade students. Instructional consistency and targeted interventions may be required to close gaps and accelerate learning. Notable Observations: The smaller growth highlights a possible adjustment period as teachers and students adapt to new curriculum resources. Departmentalization is in place, but refinement of structures and expectations may be necessary for upper elementary grades. Additional supports—such as small group interventions, professional development, or curriculum pacing adjustments—may help boost outcomes moving forward.

	NWEA MAP Math Student Growth Summary (5th Grade)
	In 2024–2025, 5th grade students achieved a 9-point growth in Mean RIT, more than doubling the 3.8-point gain from the previous year. Strengths: Teacher looping with the class likely provided continuity and stronger student-teacher relationships, supporting academic gains. Departmentalization and Year 1 implementation of Innovamat contributed to meaningful progress in math achievement. Challenges: While growth improved significantly, continued efforts are needed to ensure gains translate into higher levels of proficiency, not just overall growth. Ensuring consistency of results across all 5th grade students will require careful monitoring and differentiated supports. Dependence on looping raises questions about sustainability if staffing changes occur in future years. Notable Observations: The combination of looping, departmentalization, and curriculum implementation appears to have created a positive synergy for student learning. Growth indicates that instructional shifts are beginning to take hold and can serve as a model for future practice. The sharp increase compared to the prior year demonstrates that instructional continuity is a powerful lever for student success.


Mathematics Summary
Strengths
	In 2nd grade (24-25 SY), the Mean RIT score from fall to spring grew by 18 points compared to 23-24 SY’s 16.4 points. Departmentalization and Year 1 implementation of the Innovamat curriculum appear to be positively influencing instruction and student outcomes. Early numeracy development is being effectively supported, as shown by the increased rate of growth.

	In 5th grade (24-25 SY), the Mean RIT score from fall to spring grew by 9 points compared to 23-24 SY’s 3.8 points. Teacher looping with the class likely provided continuity and stronger student-teacher relationships, supporting academic gains. Departmentalization and Year 1 implementation of Innovamat contributed to meaningful progress in math achievement.


Challenges
	In 2024-2025, 3rd grade students demonstrated a 10-point increase in Mean RIT from fall to spring, an improvement from the 8.7-point gain in 2023–2024. Ensuring that the positive momentum of growth translates into higher proficiency rates on state assessments remains a critical challenge. Maintaining alignment and consistency across classrooms is essential to sustain the upward trajectory. As Innovamat is in its first year, ongoing teacher support and refinement of implementation will be important to maximize its impact.

	

	In 4th grade, the Mean RIT score from fall to spring grew by 4 points in the 24-25 SY compared to 23-24 SY's 6.3 points. Growth declined compared to the previous year’s 6.3-point gain, signaling a need to strengthen implementation and supports at this grade level. First-year implementation of Innovamat may not yet be fully meeting the developmental and instructional needs of 4th grade students. Instructional consistency and targeted interventions may be required to close gaps and accelerate learning.


Science, Technology, and Engineering Education
	Data
	Comments/Notable Observations

	PSSA Science Assessment
	Based on PSSA data from the 23-24 SY, 24.4% of 4th grade students performed proficient or advanced on the science PSSA. In the 24-25 SY, 5th grade took the field test. Results showed that out of 46 students who took the assessment: Strengths: -6.5% of students scored above the 60th percentile, indicating some students are performing above national expectations. -A combined 10.8% of students scored in the top two bands (51–60 and 61+), showing potential for academic leadership or enrichment. Challenges: -A significant majority—69.6%—of students scored below the 30th percentile, with 32.6% in the bottom 10% nationally. -This indicates persistent foundational gaps in science content knowledge and skills. Key Takeaway: The data clearly demonstrates an urgent need for targeted science intervention and instructional support, particularly for the large proportion of students performing well below national benchmarks. Strategic investments in high-quality, hands-on science instruction and increased exposure to standards-aligned content are necessary to improve achievement and progress toward meeting Future Ready PA Index targets.


Science, Technology, and Engineering Education Summary
Strengths
	A subset of students are performing above national expectations, with 6.5% scoring above the 60th percentile. Overall, 10.8% of students scored within the top two achievement bands (51–60th percentile and 61st percentile and above), highlighting a group of learners with strong potential for academic enrichment and leadership opportunities.

	The subgroup of students performing above expectations presents an opportunity to pilot enrichment opportunities such as STEM clubs, science fairs, or inquiry-based projects. These initiatives can both extend learning for high-achieving students and elevate the overall culture of science achievement schoolwide.


Challenges
	A significant majority of students (69.6%) scored below the 30th percentile, with nearly one-third (32.6%) in the bottom 10% nationally. This reflects persistent foundational gaps in science content knowledge and skills that must be addressed to support long-term achievement.

	The school does not currently have a science benchmark assessment in place. In light of the STEEL Standards curriculum and assessment requirements, the team is investigating local benchmark options to better monitor student progress. One potential option under consideration is the Firefly assessment.




Related Academics
Career Readiness
	Data
	Comments/Notable Observations

	Career Standards Benchmark
	In the 2024 SY, 86.3% of 5th grade students completed the Career Standards Benchmark which was below the state cut score of 88.1%. In the 2025-2026 SY, our counselor will be implementing Naviance with students in grades 3-5. This program along with the continued implementation of MicroSociety will allow for increased participation rates.


Career and Technical Education (CTE) Programs
True Career and Technical Education (CTE) Programs Omit
Arts and Humanities
True Arts and Humanities Omit
Environment and Ecology
True Environment and Ecology Omit
Family and Consumer Sciences
True Family and Consumer Sciences Omit
Health, Safety, and Physical Education
True Health, Safety, and Physical Education Omit
Social Studies (Civics and Government, Economics, Geography, History)
True Social Studies (Civics and Government, Economics, Geography, History) Omit
Articulation Agreements
True We do not have any articulation agreements because we do not have high school students, or ALL current agreements have been uploaded to other FRCPP plans.
Summary
Strengths
Review the comments and notable observations listed previously and record 2-5 strengths which have had the most impact in improving your most pressing challenges.
	A strong majority of 5th grade students (86.3%) completed the Career Standards Benchmark in 2024, showing that the school has established effective systems for introducing students to career readiness expectations.

	The planned implementation of Naviance in grades 3–5, paired with the continued MicroSociety program, provides a solid foundation for strengthening career exploration and increasing student participation rates in future years.


Challenges
Review the comments and notable observations listed previously and record 2-5 Challenges which if improved would have the most impact in achieving your Mission and Vision.
	The 2024 completion rate of 86.3% for the Career Standards Benchmark fell short of the state cut score of 88.1%, indicating the need for stronger systems to ensure full participation.

	Without consistent monitoring tools in place prior to Naviance, it may be difficult to track and address gaps in student engagement and benchmark completion across grade levels.




Equity Considerations
English Learners
True This student group is not a focus in this plan.
Students with Disabilities
True This student group is not a focus in this plan.
Students Considered Economically Disadvantaged
True This student group is not a focus in this plan.
Student Groups by Race/Ethnicity
True This student group is not a focus in this plan.
Summary
Strengths
Review the comments and notable observations listed previously and record the 2-5 strengths which have had the most impact in improving your most pressing challenges.
	Math Acheivement: The data shows a positive upward trend in the PA Index, with steady improvement from 1.1% in 2020–2021 to 3.5% in 2023–2024, indicating consistent growth over the past three years. In addition, student subgroups such as Black students (3.6%), Economically Disadvantaged students (3.2%), and students with disabilities (2.9%) are all represented in the data, highlighting progress in closing gaps for historically underserved populations. These increases, while incremental, demonstrate resilience and ongoing improvement efforts that are yielding measurable results across multiple student groups.

	Attendance: The PA Index shows a positive rebound, climbing from 51.0% in 2021–2022 to 64.0% in 2023–2024, demonstrating consistent improvement over the past two years. Subgroup performance highlights strong outcomes, with Economically Disadvantaged students (64.9%), Black students (63.1%), Students with Disabilities (60.3%), and the Combined Ethnicity group (63.8%) all showing notable gains. These increases reflect targeted supports that are effectively narrowing gaps and ensuring that historically underserved populations are progressing at rates aligned with or above the overall index.

	

	

	


Challenges
Review the comments and notable observations listed previously and record the 2-5 Challenges which if improved would have the most impact in achieving your Mission and Vision.
	ELA Growth: The PA Index data reflects a decline from a high of 100.0 in 2021–2022 to 58.0 in 2023–2024, signaling a need for renewed focus on sustaining performance. Subgroups such as Black students (56.0) and Economically Disadvantaged students (63.0) are performing below expectations, contributing to the overall decrease. While there was prior evidence of strong achievement, the recent downward trend highlights challenges with consistency, equity, and maintaining growth across student groups. These results point to the need for targeted supports to address persistent gaps and reverse the recent declines.

	Math Growth: The PA Index shows a downward shift from 75.0 in 2018–2020 to 64.0 in 2022–2024, indicating difficulty sustaining earlier levels of performance. Subgroups such as Black students (63.0) and Economically Disadvantaged students (62.0) are performing below the overall index, highlighting persistent equity gaps. While outcomes remain relatively stable, the lack of upward momentum signals a challenge in accelerating growth and ensuring that all student groups are achieving at higher levels. Focused interventions and consistent instructional supports will be needed to reverse the decline and close subgroup gaps.

	

	

	




Supplemental LEA Plans
	Programs and Plans
	Comments/Notable Observations

	Special Education Plan
	OT, PT, and Speech services

	Title 1 Program
	The Title I Schoolwide Program provides extra academic support services to students to help assist them in closing their own academic gap. Some funds used for the Title I program will directly support the Comprehensive Plan in assisting those students reaching the state standards and increasing their personal assessment scores for State assessments and internal assessments which collaborately assists in increasing the school's assessment scores in specific areas that need improvement and helps the School reach their goals by year 3 of the Comprehensive Plan.

	Student Services
	Counseling and Social Worker /SAIP program and SAP

	K-12 Guidance Plan (339 Plan)
	Career Readiness use of Naviance.

	Technology Plan
	All students are 1-to-1 devices

	English Language Development Programs
	NA


Strengths
Review the comments and notable observations listed and record those which have had the most impact in improving your most pressing challenges.
Challenges
Review the comments and notable observations listed previously and record the 2-5 challenges which if improved would have the most impact in achieving your Mission and Vision.


Conditions for Leadership, Teaching, and Learning
Focus on Continuous improvement of Instruction
	Align curricular materials and lesson plans to the PA Standards
	Operational

	Use systematic, collaborative planning processes to ensure instruction is coordinated, aligned, and evidence-based
	Operational

	Use a variety of assessments (including diagnostic, formative, and summative) to monitor student learning and adjust programs and instructional practices
	Operational

	Identify and address individual student learning needs
	Emerging

	Provide frequent, timely, and systematic feedback and support on instructional practices
	Emerging


Empower Leadership
	Foster a culture of high expectations for success for all students, educators, families, and community members
	Emerging

	Collectively shape the vision for continuous improvement of teaching and learning
	Emerging

	Build leadership capacity and empower staff in the development and successful implementation of initiatives that better serve students, staff, and the school
	Emerging

	Organize programmatic, human, and fiscal capital resources aligned with the school improvement plan and needs of the school community
	Emerging

	Continuously monitor implementation of the school improvement plan and adjust as needed
	Emerging


Provide Student-Centered Support Systems
	Promote and sustain a positive school environment where all members feel welcomed, supported, and safe in school: socially, emotionally, intellectually and physically
	Emerging

	Implement an evidence-based system of schoolwide positive behavior interventions and supports
	Emerging

	Implement a multi-tiered system of supports for academics and behavior
	Emerging

	Implement evidence-based strategies to engage families to support learning
	Emerging

	Partner with local businesses, community organizations, and other agencies to meet the needs of the school
	Emerging


Foster Quality Professional Learning
	Identify professional learning needs through analysis of a variety of data
	Emerging

	Use multiple professional learning designs to support the learning needs of staff
	Emerging

	Monitor and evaluate the impact of professional learning on staff practices and student learning
	Emerging


Summary
Strengths
Which Essential Practices are currently Operational or Exemplary and could be leveraged in your efforts to improve upon your most pressing challenges?
>
	Use systematic, collaborative planning processes to ensure instruction is coordinated, aligned, and evidence-based *

	Use a variety of assessments (including diagnostic, formative, and summative) to monitor student learning and adjust programs and instructional practices *

	Align curricular materials and lesson plans to the PA Standards


Challenges
Thinking about all the most pressing challenges identified in the previous sections, which of the Essential Practices that are currently Not Yet Evident or Emerging, if improved, would greatly impact your progress in achieving your mission, vision and Future Ready PA Index interim targets in State Assessment Measures, On-Track Measures, or College and Career Measures?
>
	Promote and sustain a positive school environment where all members feel welcomed, supported, and safe in school: socially, emotionally, intellectually and physically *

	Implement an evidence-based system of schoolwide positive behavior interventions and supports *

	Build leadership capacity and empower staff in the development and successful implementation of initiatives that better serve students, staff, and the school *

	Foster a culture of high expectations for success for all students, educators, families, and community members *




Summary of Strengths and Challenges from the Needs Assessment
Strengths
Examine the Summary of Strengths. Identify the strengths that are most positively contributing to achievement of your mission and vision. Check the box to the right of these identified strength(s).
	Strength
	Check for Consideration in Plan

	Attendance: The PA Index shows a positive rebound, climbing from 51.0% in 2021–2022 to 64.0% in 2023–2024, demonstrating consistent improvement over the past two years. Subgroup performance highlights strong outcomes, with Economically Disadvantaged students (64.9%), Black students (63.1%), Students with Disabilities (60.3%), and the Combined Ethnicity group (63.8%) all showing notable gains. These increases reflect targeted supports that are effectively narrowing gaps and ensuring that historically underserved populations are progressing at rates aligned with or above the overall index.
	True

	Math Acheivement: The data shows a positive upward trend in the PA Index, with steady improvement from 1.1% in 2020–2021 to 3.5% in 2023–2024, indicating consistent growth over the past three years. In addition, student subgroups such as Black students (3.6%), Economically Disadvantaged students (3.2%), and students with disabilities (2.9%) are all represented in the data, highlighting progress in closing gaps for historically underserved populations. These increases, while incremental, demonstrate resilience and ongoing improvement efforts that are yielding measurable results across multiple student groups.
	False

	The observed 13- point growth in the 2nd grade MAP Mean RIT score during the 2024-2025 school year demonstrates consistent growth with an increase in Mean RIT scores from the prior year. The planned addition of 60 minutes of daily small group intervention and the adoption of the HMH Into Reading curriculum in the 2025–2026 school year provide an opportunity to further accelerate achievement and close remaining gaps.
	True

	The observed 6-point growth in the 5th grade MAP Mean RIT score during the 2024–2025 school year reflects a significant positive shift from the previous year’s -1.6 decline. This improvement aligns directly with our mission to ensure all students demonstrate academic growth and college-readiness. The decision to loop ELA and math teachers with their cohort not only fostered stronger student-teacher relationships but also allowed for deeper instructional continuity—positively impacting student performance.
	False

	In 2nd grade (24-25 SY), the Mean RIT score from fall to spring grew by 18 points compared to 23-24 SY’s 16.4 points. Departmentalization and Year 1 implementation of the Innovamat curriculum appear to be positively influencing instruction and student outcomes. Early numeracy development is being effectively supported, as shown by the increased rate of growth.
	False

	In 5th grade (24-25 SY), the Mean RIT score from fall to spring grew by 9 points compared to 23-24 SY’s 3.8 points. Teacher looping with the class likely provided continuity and stronger student-teacher relationships, supporting academic gains. Departmentalization and Year 1 implementation of Innovamat contributed to meaningful progress in math achievement.
	False

	A subset of students are performing above national expectations, with 6.5% scoring above the 60th percentile. Overall, 10.8% of students scored within the top two achievement bands (51–60th percentile and 61st percentile and above), highlighting a group of learners with strong potential for academic enrichment and leadership opportunities.
	False

	A strong majority of 5th grade students (86.3%) completed the Career Standards Benchmark in 2024, showing that the school has established effective systems for introducing students to career readiness expectations.
	False

	The planned implementation of Naviance in grades 3–5, paired with the continued MicroSociety program, provides a solid foundation for strengthening career exploration and increasing student participation rates in future years.
	False

	Use systematic, collaborative planning processes to ensure instruction is coordinated, aligned, and evidence-based *
	True

	Use a variety of assessments (including diagnostic, formative, and summative) to monitor student learning and adjust programs and instructional practices *
	False

	The subgroup of students performing above expectations presents an opportunity to pilot enrichment opportunities such as STEM clubs, science fairs, or inquiry-based projects. These initiatives can both extend learning for high-achieving students and elevate the overall culture of science achievement schoolwide.
	False

	Math Acheivement: The data shows a positive upward trend in the PA Index, with steady improvement from 1.1% in 2020–2021 to 3.5% in 2023–2024, indicating consistent growth over the past three years. In addition, student subgroups such as Black students (3.6%), Economically Disadvantaged students (3.2%), and students with disabilities (2.9%) are all represented in the data, highlighting progress in closing gaps for historically underserved populations. These increases, while incremental, demonstrate resilience and ongoing improvement efforts that are yielding measurable results across multiple student groups.
	False

	Attendance: The PA Index shows a positive rebound, climbing from 51.0% in 2021–2022 to 64.0% in 2023–2024, demonstrating consistent improvement over the past two years. Subgroup performance highlights strong outcomes, with Economically Disadvantaged students (64.9%), Black students (63.1%), Students with Disabilities (60.3%), and the Combined Ethnicity group (63.8%) all showing notable gains. These increases reflect targeted supports that are effectively narrowing gaps and ensuring that historically underserved populations are progressing at rates aligned with or above the overall index.
	False

	Align curricular materials and lesson plans to the PA Standards
	False


Challenges
Examine the Summary of Challenges. Identify the challenges which are most pressing at this time for your Charter/Cyber Charter School and if improved would have the most pronounced impact in achieving your mission and vision. Check the box to the right of these identified challenge(s).
	Strength
	Check for Consideration in Plan

	ELA Growth: The PA Index data reflects a decline from a high of 100.0 in 2021–2022 to 58.0 in 2023–2024, signaling a need for renewed focus on sustaining performance. Subgroups such as Black students (56.0) and Economically Disadvantaged students (63.0) are performing below expectations, contributing to the overall decrease. While there was prior evidence of strong achievement, the recent downward trend highlights challenges with consistency, equity, and maintaining growth across student groups. These results point to the need for targeted supports to address persistent gaps and reverse the recent declines.
	True

	Math Growth: The PA Index shows a downward shift from 75.0 in 2018–2020 to 64.0 in 2022–2024, indicating difficulty sustaining earlier levels of performance. Subgroups such as Black students (63.0) and Economically Disadvantaged students (62.0) are performing below the overall index, highlighting persistent equity gaps. While outcomes remain relatively stable, the lack of upward momentum signals a challenge in accelerating growth and ensuring that all student groups are achieving at higher levels. Focused interventions and consistent instructional supports will be needed to reverse the decline and close subgroup gaps.
	True

	
	False

	In 2024-2025, 3rd grade students demonstrated a 10-point increase in Mean RIT from fall to spring, an improvement from the 8.7-point gain in 2023–2024. Ensuring that the positive momentum of growth translates into higher proficiency rates on state assessments remains a critical challenge. Maintaining alignment and consistency across classrooms is essential to sustain the upward trajectory. As Innovamat is in its first year, ongoing teacher support and refinement of implementation will be important to maximize its impact.
	False

	In 4th grade (24-25 SY), the observed growth of the MAP Mean RIT score grew 4 points compared to the 23-24 SY’s 3.7 points. While growth is positive, the rate of increase is moderate. Additional strategies may be needed to accelerate progress for students below grade level.
	False

	The 24-25 3rd Grade Mean RIT score increased by 8.4 points from fall to spring, showing a consistent year-over-year trend when compared to the 8.3 -point increase during the 2023–2024 school year. Plateau in Gains: While growth is solid, the increase from one year to the next is minimal (+0.1). This may suggest a ceiling effect for some students or that instructional strategies are maintaining growth rather than accelerating it. Even with growth, students may still not be reaching grade-level proficiency on the PSSA or MAP benchmarks—closing the gap remains a challenge.
	False

	
	False

	The 2024 completion rate of 86.3% for the Career Standards Benchmark fell short of the state cut score of 88.1%, indicating the need for stronger systems to ensure full participation.
	False

	Without consistent monitoring tools in place prior to Naviance, it may be difficult to track and address gaps in student engagement and benchmark completion across grade levels.
	False

	In 4th grade, the Mean RIT score from fall to spring grew by 4 points in the 24-25 SY compared to 23-24 SY's 6.3 points. Growth declined compared to the previous year’s 6.3-point gain, signaling a need to strengthen implementation and supports at this grade level. First-year implementation of Innovamat may not yet be fully meeting the developmental and instructional needs of 4th grade students. Instructional consistency and targeted interventions may be required to close gaps and accelerate learning.
	False

	A significant majority of students (69.6%) scored below the 30th percentile, with nearly one-third (32.6%) in the bottom 10% nationally. This reflects persistent foundational gaps in science content knowledge and skills that must be addressed to support long-term achievement.
	False

	The school does not currently have a science benchmark assessment in place. In light of the STEEL Standards curriculum and assessment requirements, the team is investigating local benchmark options to better monitor student progress. One potential option under consideration is the Firefly assessment.
	False

	ELA Growth: The PA Index data reflects a decline from a high of 100.0 in 2021–2022 to 58.0 in 2023–2024, signaling a need for renewed focus on sustaining performance. Subgroups such as Black students (56.0) and Economically Disadvantaged students (63.0) are performing below expectations, contributing to the overall decrease. While there was prior evidence of strong achievement, the recent downward trend highlights challenges with consistency, equity, and maintaining growth across student groups. These results point to the need for targeted supports to address persistent gaps and reverse the recent declines.
	False

	Math Growth: The PA Index shows a downward shift from 75.0 in 2018–2020 to 64.0 in 2022–2024, indicating difficulty sustaining earlier levels of performance. Subgroups such as Black students (63.0) and Economically Disadvantaged students (62.0) are performing below the overall index, highlighting persistent equity gaps. While outcomes remain relatively stable, the lack of upward momentum signals a challenge in accelerating growth and ensuring that all student groups are achieving at higher levels. Focused interventions and consistent instructional supports will be needed to reverse the decline and close subgroup gaps.
	False

	Implement an evidence-based system of schoolwide positive behavior interventions and supports *
	False

	Promote and sustain a positive school environment where all members feel welcomed, supported, and safe in school: socially, emotionally, intellectually and physically *
	True

	Build leadership capacity and empower staff in the development and successful implementation of initiatives that better serve students, staff, and the school *
	False

	Foster a culture of high expectations for success for all students, educators, families, and community members *
	False


Most Notable Observations/Patterns
In the space provided, record any of the comments and notable observations made as your team worked through the needs assessment that stand out as important to the challenge(s) you checked for consideration in your comprehensive plan.


Analyzing (Strengths and Challenges)
Analyzing Challenges
	Analyzing Challenges
	Discussion Points
	Check for Priority

	ELA Growth: The PA Index data reflects a decline from a high of 100.0 in 2021–2022 to 58.0 in 2023–2024, signaling a need for renewed focus on sustaining performance. Subgroups such as Black students (56.0) and Economically Disadvantaged students (63.0) are performing below expectations, contributing to the overall decrease. While there was prior evidence of strong achievement, the recent downward trend highlights challenges with consistency, equity, and maintaining growth across student groups. These results point to the need for targeted supports to address persistent gaps and reverse the recent declines.
	The decline in ELA growth is primarily linked to inconsistent implementation of core instructional practices and intervention supports across grade levels. While strong outcomes were demonstrated in 2021–22, turnover in staff, shifting curricular priorities, and uneven use of data-driven practices have limited the ability to sustain gains. Subgroups such as Black students and Economically Disadvantaged students may not be receiving targeted supports at the frequency and intensity needed, contributing to persistent equity gaps. This suggests a need for systemic alignment in curriculum fidelity, professional development, and progress monitoring to ensure consistency and equity.
	True

	Math Growth: The PA Index shows a downward shift from 75.0 in 2018–2020 to 64.0 in 2022–2024, indicating difficulty sustaining earlier levels of performance. Subgroups such as Black students (63.0) and Economically Disadvantaged students (62.0) are performing below the overall index, highlighting persistent equity gaps. While outcomes remain relatively stable, the lack of upward momentum signals a challenge in accelerating growth and ensuring that all student groups are achieving at higher levels. Focused interventions and consistent instructional supports will be needed to reverse the decline and close subgroup gaps.
	The plateau and decline in math growth is largely tied to gaps in instructional coherence and insufficient emphasis on conceptual understanding across grades. While procedures and computation may be addressed, limited emphasis on problem-solving, reasoning, and application has slowed progress in accelerating growth for all students. Subgroup disparities suggest that differentiated supports and scaffolds are not consistently embedded during core math instruction. Additionally, fluctuations in staff expertise and confidence with math pedagogy have hindered sustained improvement. Strengthening Tier 1 math instruction and intervention alignment is critical to reverse the trend.
	True

	Promote and sustain a positive school environment where all members feel welcomed, supported, and safe in school: socially, emotionally, intellectually and physically *
	The challenge in fully promoting and sustaining a positive school environment is rooted in inconsistent implementation of schoolwide social-emotional learning (SEL) practices, behavior expectations, and restorative supports. Frequent staff turnover and competing academic priorities have led to variations in how expectations are taught, reinforced, and supported across classrooms and grade levels. As a result, some students—particularly those with higher social-emotional needs—do not consistently feel safe, supported, or connected. This inconsistency impacts school climate and hinders efforts to create a cohesive, inclusive environment where all members thrive.
	True


Analyzing Strengths
	Analyzing Strengths
	Discussion Points

	The observed 13- point growth in the 2nd grade MAP Mean RIT score during the 2024-2025 school year demonstrates consistent growth with an increase in Mean RIT scores from the prior year. The planned addition of 60 minutes of daily small group intervention and the adoption of the HMH Into Reading curriculum in the 2025–2026 school year provide an opportunity to further accelerate achievement and close remaining gaps.
	The success of ECRI in Kindergarten demonstrates that structured, evidence-based instruction leads to measurable improvements in literacy outcomes. Scaling ECRI practices across grades 1–2 and integrating its data-driven routines into upper grades can strengthen Tier 1 ELA instruction and close subgroup gaps. Early wins in Kindergarten also serve as a foundation for long-term growth, reinforcing the importance of consistency in curriculum fidelity and professional development across all grade levels. These practices can also inform math instruction by modeling how fidelity to evidence-based core programs can drive growth when paired with targeted intervention.

	Attendance: The PA Index shows a positive rebound, climbing from 51.0% in 2021–2022 to 64.0% in 2023–2024, demonstrating consistent improvement over the past two years. Subgroup performance highlights strong outcomes, with Economically Disadvantaged students (64.9%), Black students (63.1%), Students with Disabilities (60.3%), and the Combined Ethnicity group (63.8%) all showing notable gains. These increases reflect targeted supports that are effectively narrowing gaps and ensuring that historically underserved populations are progressing at rates aligned with or above the overall index.
	Improved attendance ensures that more students have consistent access to high-quality instruction, which directly supports efforts to reverse declines in both ELA and Math growth. The subgroup improvements in attendance provide a model for addressing equity gaps. Strategies that improved attendance (e.g., targeted supports, family engagement, and monitoring systems) can be mirrored in academic interventions to ensure historically underserved groups receive equitable opportunities to grow. Stronger attendance also enhances the school environment by creating a more predictable, supportive routine for students, which builds a sense of safety, belonging, and engagement.

	Use systematic, collaborative planning processes to ensure instruction is coordinated, aligned, and evidence-based *
	Collaborative planning provides the structure needed to align instruction across grade levels, ensuring that both ELA and Math instruction are coherent, evidence-based, and focused on accelerating growth for all students. Teams can use this structure to embed equity-driven strategies—such as subgroup progress monitoring and targeted scaffolding—into regular planning cycles. The collaborative process also contributes to a positive school climate by fostering shared ownership, teacher efficacy, and consistency in student experiences across classrooms.


Priority Challenges
	Analyzing Priority Challenges
	Priority Statements

	
	If we strengthen the consistency and equity of ELA instruction by implementing aligned, evidence-based practices across all grade levels, ensuring targeted supports for subgroups, and building systems for ongoing progress monitoring, then all students—particularly historically underserved groups—will sustain growth and achieve at higher levels.

	
	If we establish coherent, standards-aligned math instruction that emphasizes conceptual understanding, problem-solving, and application, and embed differentiated supports with data-informed interventions, then we will accelerate growth for all student groups and close persistent equity gaps.

	
	If we develop consistent systems for social-emotional learning, behavior expectations, and restorative practices that foster a safe, inclusive, and supportive culture, then students and staff will feel welcomed, valued, and able to thrive academically and socially, leading to improved engagement and growth in attendance.




Goal Setting
Priority: If we strengthen the consistency and equity of ELA instruction by implementing aligned, evidence-based practices across all grade levels, ensuring targeted supports for subgroups, and building systems for ongoing progress monitoring, then all students—particularly historically underserved groups—will sustain growth and achieve at higher levels.
	Outcome Category

	Essential Practices 1: Focus on Continuous Improvement of Instruction

	Measurable Goal Statement (Smart Goal)

	95% of students will show growth in ELA as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.

	Measurable Goal Nickname (35 Character Max)

	ELA Growth

	Target Year 1
	Target Year 2
	Target Year 3
	

	85% of students will show growth in ELA as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.
	90% of students will show growth in ELA as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.
	95% of students will show growth in ELA as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.
	

	Target 1st Quarter
	Target 2nd Quarter
	Target 3rd Quarter
	Target 4th Quarter

	By September 30, 2025, 100% of enrolled students in grades KG-5th will have a baseline NWEA assessment for the 25-26 SY.
	By February 20th, 2026, 80% of students will show growth in ELA as measured by a change in their NWEA MAP scores from the baseline assessment to the middle-of-year assessment.
	By February 20th, 2026, 80% of students will show growth in ELA as measured by a change in their NWEA MAP scores from the baseline assessment to the middle-of-year assessment.
	By May 29, 2026, 85% of students will show growth in ELA as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.


Priority: If we establish coherent, standards-aligned math instruction that emphasizes conceptual understanding, problem-solving, and application, and embed differentiated supports with data-informed interventions, then we will accelerate growth for all student groups and close persistent equity gaps.
	Outcome Category

	Essential Practices 1: Focus on Continuous Improvement of Instruction

	Measurable Goal Statement (Smart Goal)

	95% of students will show growth in Math as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.

	Measurable Goal Nickname (35 Character Max)

	Math Growth

	Target Year 1
	Target Year 2
	Target Year 3
	

	85% of students will show growth in Math as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.
	90% of students will show growth in Math as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.
	95% of students will show growth in Math as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.
	

	Target 1st Quarter
	Target 2nd Quarter
	Target 3rd Quarter
	Target 4th Quarter

	By September 30, 2025, 100% of enrolled students in grades KG-5th will have a baseline NWEA assessment for the 25-26 SY.
	By February 20th, 2026, 80% of students will show growth in Math as measured by a change in their NWEA MAP scores from the baseline assessment to the middle-of-year assessment.
	By February 20th, 2026, 80% of students will show growth in Math as measured by a change in their NWEA MAP scores from the baseline assessment to the middle-of-year assessment.
	By May 29, 2026, 85% of students will show growth in Math as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.


Priority: If we develop consistent systems for social-emotional learning, behavior expectations, and restorative practices that foster a safe, inclusive, and supportive culture, then students and staff will feel welcomed, valued, and able to thrive academically and socially, leading to improved engagement and growth in attendance.
	Outcome Category

	Essential Practices 3: Provide Student-Centered Support Systems

	Measurable Goal Statement (Smart Goal)

	87% of students will attend school 90% of the time.

	Measurable Goal Nickname (35 Character Max)

	Attendance

	Target Year 1
	Target Year 2
	Target Year 3
	

	83% of students will attend school 90% of the time.
	85% of students will attend school 90% of the time.
	87% of students will attend school 90% of the time.
	

	Target 1st Quarter
	Target 2nd Quarter
	Target 3rd Quarter
	Target 4th Quarter

	By October 17, 2025, 60% of students will attend school 90% of the time.
	By January 9, 2026, 70% of students will attend school 90% of the time.
	By March 13, 2026, 80% of students will attend school 90% of the time.
	83% of students will attend school 90% of the time.




Action Plan
Measurable Goals
	ELA Growth
	Math Growth

	Attendance
	


Action Plan For: MTSS
	Measurable Goals:

	1. 95% of students will show growth in ELA as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.
1. 95% of students will show growth in Math as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.



	Action Step
	Anticipated Start Date
	Anticipated Completion Date

	Implement weekly grade-level and content area meetings focused on analyzing student data (ELA, Math, Attendance, Behavior), monitoring progress of interventions, and aligning instructional practices to ensure fidelity of Tier 1 instruction and responsiveness at Tiers 2 and 3.
	2025-09-08
	2028-05-31

	Lead Person/Position
	Material/Resources/Supports Needed
	PD Step?
	Com Step?

	Alesha Platt/ Principal
	Structured agenda template aligned to MTSS cycle. Access to student data (MAP, DIBELS, attendance, behavior reports) Collaboration protocols (e.g., ASW and Wellness Tracker) Professional learning on effective data analysis and instructional planning
	Yes
	No



	Action Step
	Anticipated Start Date
	Anticipated Completion Date

	Implement Enhanced Core Reading Instruction (ECRI) in K–2 classrooms to strengthen foundational reading skills and provide structured small-group interventions. Tier 1: Core Instruction: High-quality, evidence-based practices: ECRI emphasizes explicit, systematic, and scaffolded instruction in foundational literacy skills. Prevention focus: By strengthening Tier 1 instruction, fewer students should fall behind, reducing the need for higher-intensity interventions. Alignment to standards: ECRI lessons are built to align with grade-level expectations, supporting equitable access for all learners. Tier 2: Targeted Interventions: Small-group routines: ECRI provides structured lesson formats that can be delivered in flexible groups to address gaps in phonics, decoding, fluency, or comprehension. Progress monitoring integration: ECRI lessons can be paired with ongoing assessments (e.g., DIBELS, MAP) to ensure responsiveness to student needs. Tier 3: Intensive Supports: Adaptability: The explicit and scaffolded design of ECRI makes it well-suited for students requiring more intensive, individualized instruction. Data-driven alignment: ECRI supports intensification by allowing teachers to use the same instructional routines at greater frequency or depth.
	2024-08-26
	2027-05-31

	Lead Person/Position
	Material/Resources/Supports Needed
	PD Step?
	Com Step?

	Rachel Lucas/ Instructional Lead K-2
	ECRI lesson materials, DIBELS data reports, coaching cycles Intervention staff, paid through Title I funds, provide instruction to students who need more intensive, individualized instruction.
	Yes
	No



	Action Step
	Anticipated Start Date
	Anticipated Completion Date

	Establish coherent, standards-aligned math instruction using Innovamat, with an emphasis on conceptual understanding, problem-solving, and application; embed differentiated supports through MAP data analysis and intervention groups.
	2025-08-25
	2028-05-31

	Lead Person/Position
	Material/Resources/Supports Needed
	PD Step?
	Com Step?

	Shawn Kohlhepp/ Instructional Lead 3-5
	Innovamat curriculum, MAP growth reports, manipulatives, professional learning communities (PLCs)
	Yes
	No



	Anticipated Output
	Monitoring/Evaluation (People, Frequency, and Method)

	Action Step 1: Implement Weekly Grade-Level & Content Area Meetings Anticipated Output: Consistent structured PLC meetings with documented agendas and action items. Improved teacher capacity to analyze and use student data. Clear alignment of Tier 1 instruction and targeted Tier 2/3 supports. Increased fidelity of MTSS implementation across grades. Action Step 2: Implement Enhanced Core Reading Instruction (ECRI) in K–2 Anticipated Output: Increased % of K–2 students meeting or exceeding DIBELS composite benchmarks by spring 2026. Reduction in % of K–2 students requiring Tier 2/3 reading interventions. Demonstrated growth in foundational reading skills (phonemic awareness, phonics, fluency). Action Step 3: Establish Coherent, Standards-Aligned Math Instruction (Innovamat) Anticipated Output: At least 65% of students meeting or exceeding MAP growth targets in math by spring 2026. Increase in problem-solving performance and conceptual understanding as measured by classroom assessments and MAP sub-skill growth. Reduction in the % of students performing below the 25th percentile on MAP Math.
	Action Step 1: Implement Enhanced Core Reading Instruction (ECRI) in K–2 Monitoring/Evaluation: Alesha Platt/ Principal, Rachel Lucas/ Instructional Lead K-2, Shawn Kohlhepp/ Instructional Lead 3-5 Frequency: DIBELS benchmark testing: 3x per year (BOY, MOY, EOY) Progress monitoring: every 2–4 weeks for Tier 2/3 students Instructional walkthroughs: bi-weekly Method: Review of DIBELS data and small-group progress reports Walkthrough checklists focused on fidelity of ECRI implementation Data discussed in grade-level/content meetings Action Step 2: Establish Coherent, Standards-Aligned Math Instruction (Innovamat) Alesha Platt/ Principal, Rachel Lucas/ Instructional Lead K-2, Shawn Kohlhepp/ Instructional Lead 3-5 Frequency: MAP Growth math testing: 3x per year Formative assessments: ongoing, reviewed weekly Instructional Coaching: bi-weekly Method: Analysis of MAP data and growth reports Review of classroom common assessments and student work samples Walkthrough data collected and shared during team meetings Action Step 3: Implement Weekly Grade-Level & Content Area Meetings People: Alesha Platt/ Principal, Rachel Lucas/ Instructional Lead K-2, Shawn Kohlhepp/ Instructional Lead 3-5 Frequency: Weekly (with monthly review by admin team) Method: Meeting agendas and minutes collected and reviewed for evidence of data analysis and instructional planning Admin team conducts monthly MTSS fidelity checks Staff survey/feedback on effectiveness of data meetings at mid-year and end-of-year


Action Plan For: Instructional Coaching
	Measurable Goals:

	1. 95% of students will show growth in ELA as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.
1. 95% of students will show growth in Math as measured by a change in their NWEA MAP scores from the baseline assessment to the end-of-year assessment.



	Action Step
	Anticipated Start Date
	Anticipated Completion Date

	Implement Urban Pathways’ instructional coaching cycle to build teacher capacity in delivering effective Tier 1 ELA and Math instruction.
	2025-08-25
	2028-05-31

	Lead Person/Position
	Material/Resources/Supports Needed
	PD Step?
	Com Step?

	Alesha Platt/ Principal, Rachel Lucas/ Instructional Lead K-2, Shawn Kohlhepp/ Instructional Lead 3-5
	Coaching cycle schedule Danielson Framework and GROW Teacher lesson plans and student work samples Time allocated for meetings in teacher schedules Instructional Coaches are paid for through Title 1 funds to support teachers in the implementation of effective instruction.
	Yes
	No



	Anticipated Output
	Monitoring/Evaluation (People, Frequency, and Method)

	Every teacher participates in at least 1 coaching cycle per trimester. Growth in teacher practice documented in GROW. Increase in instructional effectiveness measured by walkthrough/observation data. Improved student outcomes in ELA (DIBELS, MAP Reading) and Math (MAP Math).
	People: Alesha Platt/ Principal, Rachel Lucas/ Instructional Lead K-2, Shawn Kohlhepp/ Instructional Lead 3-5 Frequency: Coaching cycles: 1 time per Trimester GROW reviewed monthly by Academic Team Method: Analysis of coaching documentation Observation ratings tied to Danielson Framework Progress toward student benchmarks discussed at grade-level/content meetings


Action Plan For: SAIP
	Measurable Goals:

	1. 87% of students will attend school 90% of the time.



	Action Step
	Anticipated Start Date
	Anticipated Completion Date

	Implement a school-wide attendance monitoring and intervention system that includes daily attendance tracking, parent/guardian communication for absences, incentives for improved attendance, and targeted supports for students identified as chronically absent.
	2025-08-25
	2028-05-31

	Lead Person/Position
	Material/Resources/Supports Needed
	PD Step?
	Com Step?

	Rachel Butler-Pardi/ Social Worker and Attendance Officer
	SIS attendance reports and early warning system Communication tools (automated calls, letters, parent meetings) Incentives for positive attendance (certificates, recognition, rewards) Community partnerships for family support when barriers to attendance exist
	No
	Yes



	Anticipated Output
	Monitoring/Evaluation (People, Frequency, and Method)

	Overall student attendance rate improves to 92% or higher. Chronic absenteeism (students missing 10%+ of school days) decreases by at least 5 percentage points compared to the prior year. Teachers and staff consistently implement attendance procedures with fidelity.
	People: Rachel Butler-Pardi/ Social Worker and Attendance Officer Frequency: Daily attendance reports reviewed by teachers and coordinator Weekly Admin team check-ins on attendance trends Monthly data review shared with staff and families Method: SIS-generated attendance data reports Early warning system flags for at-risk students Progress monitoring of chronic absentee students with intervention logs.




Expenditure Tables
School Improvement Set Aside Grant
True School does not receive School Improvement Set Aside Grant.
Schoolwide Title 1 Funding Allocation
False School does not receive Schoolwide Title 1 funding.
	eGgrant Budget Category (Schoolwide Funding)
	Action Plan(s)
	Expenditure Description
	Amount
	

	Other Expenditures
	1. Instructional Coaching
	salary for two instructional coaches.
	94500
	

	Other Expenditures
	1. Instructional Coaching
	Benefits for two instructional coaches.
	32036
	

	Instruction
	1. MTSS
	Salary for two intervention staff
	53045
	

	Instruction
	1. MTSS
	Benefit for two intervention staff
	1158
	

	Title II.A and Title IV.A Transfer Funds
	1. Instructional Coaching
	to support salary and benefits of an instructional coach
	26816
	

	Total Expenditures
	207555




Professional Development
Professional Development Action Steps
	Evidence-based Strategy
	Action Steps

	MTSS
	Implement Enhanced Core Reading Instruction (ECRI) in K–2 classrooms to strengthen foundational reading skills and provide structured small-group interventions. Tier 1: Core Instruction: High-quality, evidence-based practices: ECRI emphasizes explicit, systematic, and scaffolded instruction in foundational literacy skills. Prevention focus: By strengthening Tier 1 instruction, fewer students should fall behind, reducing the need for higher-intensity interventions. Alignment to standards: ECRI lessons are built to align with grade-level expectations, supporting equitable access for all learners. Tier 2: Targeted Interventions: Small-group routines: ECRI provides structured lesson formats that can be delivered in flexible groups to address gaps in phonics, decoding, fluency, or comprehension. Progress monitoring integration: ECRI lessons can be paired with ongoing assessments (e.g., DIBELS, MAP) to ensure responsiveness to student needs. Tier 3: Intensive Supports: Adaptability: The explicit and scaffolded design of ECRI makes it well-suited for students requiring more intensive, individualized instruction. Data-driven alignment: ECRI supports intensification by allowing teachers to use the same instructional routines at greater frequency or depth.

	MTSS
	Establish coherent, standards-aligned math instruction using Innovamat, with an emphasis on conceptual understanding, problem-solving, and application; embed differentiated supports through MAP data analysis and intervention groups.

	MTSS
	Implement weekly grade-level and content area meetings focused on analyzing student data (ELA, Math, Attendance, Behavior), monitoring progress of interventions, and aligning instructional practices to ensure fidelity of Tier 1 instruction and responsiveness at Tiers 2 and 3.

	Instructional Coaching
	Implement Urban Pathways’ instructional coaching cycle to build teacher capacity in delivering effective Tier 1 ELA and Math instruction.


ECRI Training
	Action Step

	1. Implement Enhanced Core Reading Instruction (ECRI) in K–2 classrooms to strengthen foundational reading skills and provide structured small-group interventions. Tier 1: Core Instruction: High-quality, evidence-based practices: ECRI emphasizes explicit, systematic, and scaffolded instruction in foundational literacy skills. Prevention focus: By strengthening Tier 1 instruction, fewer students should fall behind, reducing the need for higher-intensity interventions. Alignment to standards: ECRI lessons are built to align with grade-level expectations, supporting equitable access for all learners. Tier 2: Targeted Interventions: Small-group routines: ECRI provides structured lesson formats that can be delivered in flexible groups to address gaps in phonics, decoding, fluency, or comprehension. Progress monitoring integration: ECRI lessons can be paired with ongoing assessments (e.g., DIBELS, MAP) to ensure responsiveness to student needs. Tier 3: Intensive Supports: Adaptability: The explicit and scaffolded design of ECRI makes it well-suited for students requiring more intensive, individualized instruction. Data-driven alignment: ECRI supports intensification by allowing teachers to use the same instructional routines at greater frequency or depth.

	Audience

	Kindergarten-2nd Grade Teachers and Intervention Teacher

	Topics to be Included

	Foundations of ECRI, Instructional Routines, Lesson Delivery, Small-Group Instruction, Progress Monitoring & Data Use, Classroom Implementation Supports.

	Evidence of Learning

	Student-Level Evidence of Learning: Oral Responses -Accurate choral or partner responses during phonics/phonemic awareness routines. -Independent ability to sound out words, read decodable texts, or apply comprehension strategies. Fluency Checks -Improved accuracy, rate, and prosody in repeated readings. -Demonstrated growth in timed word reading or passage reading. Written Work -Correct spelling, sentence dictation, and application of phonics patterns. -Use of newly taught vocabulary in writing or discussion. Assessment Data -Growth on DIBELS (e.g., NWF, ORF, MAZE) and MAP reading subtests. -Lesson-based quick checks (teacher listening in on student responses, running records). -Fewer students needing Tier 2/3 intervention over time. Instructional-Level Evidence of Learning: Lesson Fidelity -Teacher delivering routines with consistent language, pacing, and corrective feedback. -Opportunities for all students to respond frequently. Student Engagement -High levels of participation (all students responding, not just volunteers). -Smooth transitions between ECRI components. Error Correction Effectiveness -Students can self-correct after feedback and apply corrections in subsequent practice. School/System-Level Evidence of Learning: MTSS Data Cycles -Evidence that fewer students are flagged as “at risk” in reading as Tier 1 strengthens. -Intervention (Tier 2/3) students closing skill gaps more quickly. Longitudinal Outcomes -Increases in grade-level proficiency on state tests (PSSA ELA). -Alignment with Future Ready PA Index indicators for growth and achievement.

	Lead Person/Position
	Anticipated Start
	Anticipated Completion

	Rachel Lucas/ Instructional Lead K-2
	2024-11-22
	2027-05-28


Learning Format
	Type of Activities
	Frequency

	Coaching (peer-to-peer; school leader-to-teacher; other coaching models)
	1x per month

	Observation and Practice Framework Met in this Plan

	1. 3c: Engaging Students in Learning
1. 3b: Using Questioning and Discussion Techniques
1. 3d: Using Assessment in Instruction
1. 2b: Establishing a Culture for Learning
1. 2c: Managing Classroom Procedures

	This Step Meets the Requirements of State Required Trainings

	Structured Literacy


Innovamat Training and Coaching
	Action Step

	1. Establish coherent, standards-aligned math instruction using Innovamat, with an emphasis on conceptual understanding, problem-solving, and application; embed differentiated supports through MAP data analysis and intervention groups.

	Audience

	Teachers and Intervention teachers in Kindergarten-5th Grade

	Topics to be Included

	The professional learning covers three big areas: understanding the Innovamat philosophy & structure, building teacher capacity in lesson delivery & math discourse, and strengthening implementation through coaching and data use.

	Evidence of Learning

	For Innovamat, evidence of learning is a mix of what students can do and show (mathematical thinking, application, and discourse) and what teachers facilitate (questioning, engagement, and formative checks). Since Innovamat emphasizes conceptual understanding, problem-solving, and communication, the evidence looks different than in a traditional skills-only math block.

	Lead Person/Position
	Anticipated Start
	Anticipated Completion

	Shawn Kohlhepp/ Instructional Lead 3-5
	2024-08-21
	2028-05-31


Learning Format
	Type of Activities
	Frequency

	Coaching (peer-to-peer; school leader-to-teacher; other coaching models)
	Weekly Content Level Meetings

	Observation and Practice Framework Met in this Plan

	1. 1a: Demonstrating Knowledge of Content and Pedagogy
1. 3b: Using Questioning and Discussion Techniques
1. 3c: Engaging Students in Learning
1. 3d: Using Assessment in Instruction
1. 4d: Participating in a Professional Community

	This Step Meets the Requirements of State Required Trainings

	Nontraditional (equity) Regional Workshops


Content & Grade Level Meetings
	Action Step

	1. Implement weekly grade-level and content area meetings focused on analyzing student data (ELA, Math, Attendance, Behavior), monitoring progress of interventions, and aligning instructional practices to ensure fidelity of Tier 1 instruction and responsiveness at Tiers 2 and 3.

	Audience

	Teachers and Intervention Teachers in Kindergarten - 5th Grade

	Topics to be Included

	1. Student Data Review & Progress Monitoring 2. Instructional Planning 3. Differentiation & Intervention 4. Classroom Management & Environment 5. Student Work Analysis 6. MTSS/School Improvement Connections

	Evidence of Learning

	Growth in ELA and Math scores.

	Lead Person/Position
	Anticipated Start
	Anticipated Completion

	Alesha Platt/ Principal
	2025-08-25
	2028-05-31


Learning Format
	Type of Activities
	Frequency

	Professional Learning Community (PLC)
	1x per week

	Observation and Practice Framework Met in this Plan

	1. 4e: Growing and Developing Professionally
1. 4d: Participating in a Professional Community
1. 4a: Reflecting on Teaching
1. 1b: Demonstrating Knowledge of Students
1. 1c: Setting Instructional Outcomes

	This Step Meets the Requirements of State Required Trainings

	Common Ground


Instructional Coaching
	Action Step

	1. Implement Urban Pathways’ instructional coaching cycle to build teacher capacity in delivering effective Tier 1 ELA and Math instruction.

	Audience

	Principal, Instructional Leads, Teachers, and Intervention Teachers

	Topics to be Included

	1. Foundations of Instructional Coaching -Purpose of Coaching: Growth-focused, non-evaluative, and designed to support student achievement and teacher practice. -Difference between Coaching and Evaluation: Coaching is about partnership and reflection; evaluation is about accountability. -Alignment: How coaching supports the school’s vision, Danielson Framework, and MTSS goals. 2. Coaching Models & Cycles -Cycle Overview: Pre-meeting (goal-setting), observation/walkthrough, post-meeting (feedback/reflection). 3. Roles & Responsibilities -Coach’s Role: Provide feedback, model strategies, ask reflective questions, and support professional growth. -Teacher’s Role: Engage in reflection, try new strategies, bring evidence of implementation, and track progress. -Shared Responsibility: Both parties co-create goals and monitor progress. 4. Feedback & Reflection -Feedback Norms: Balanced (glows and grows), specific, and actionable. -Teacher Reflection: Guided by open-ended questions (e.g., “What student responses did you notice?” “How might you adjust this routine next time?”). -Goal Setting: Using data, Danielson components, or student evidence to choose a focused area for growth. 5. Evidence of Learning in Coaching -Student Evidence: Growth in engagement, achievement, or independence. -Teacher Evidence: Implementation of strategies discussed in coaching sessions. -Schoolwide Evidence: Trends across classrooms that show improved Tier 1 instruction. 6. Tools & Resources -Observation/Feedback Templates (aligned to Danielson domains). -Coaching Logs/Calendars: Transparency on frequency and consistency. -Protocols for reflective conversations (e.g., “What? So What? Now What?”). 7. Building a Coaching Culture -Trust & Relationships: Confidentiality, consistency, and respect. -Growth Mindset: Coaching as a normal, positive part of professional life. -Celebrating Wins: Sharing teacher successes to highlight growth and impact.

	Evidence of Learning

	Immediately After the PD 1. Application in Coaching Meetings -Teachers come prepared with student work, lesson artifacts, or data to discuss. -They engage in reflective conversations rather than only receiving feedback. 2. Use of Common Tools -Teachers begin using coaching templates, goal-setting forms, or Danielson-aligned look-fors introduced in the training. 3. Shared Language -Evidence that teachers are using terms like “glows and grows,” “action step,” or “coaching cycle” in conversations. Long-Term Evidence 1. Instructional Shifts -Teachers implement strategies modeled or discussed during coaching (e.g., new questioning techniques, smoother transitions). -Observations show changes in classroom practice tied back to coaching goals. 2. Reflective Growth -Teachers increasingly self-identify areas for growth rather than waiting for the coach to suggest them. -Teachers track progress toward personal instructional goals. 3. Student Outcomes -Improvements in engagement, independence, or achievement that can be linked to instructional changes made through coaching.

	Lead Person/Position
	Anticipated Start
	Anticipated Completion

	Alesha Platt/ Principal
	2025-08-25
	2028-05-31


Learning Format
	Type of Activities
	Frequency

	Coaching (peer-to-peer; school leader-to-teacher; other coaching models)
	1x per Trimester

	Observation and Practice Framework Met in this Plan

	1. 4a: Reflecting on Teaching
1. 1b: Demonstrating Knowledge of Students
1. 1a: Demonstrating Knowledge of Content and Pedagogy

	This Step Meets the Requirements of State Required Trainings

	Professional Ethics




Communications Activities
	Weekly Newsletter to Parents

	Action Step
	Audience
	Topics to be Included
	Type of Communication
	Anticipated Timeline Start Date
	Anticipated Timeline Completion Date

	1. Implement a school-wide attendance monitoring and intervention system that includes daily attendance tracking, parent/guardian communication for absences, incentives for improved attendance, and targeted supports for students identified as chronically absent.
	Parents/Guardians
	Why Attendance Matters – connection between consistent attendance and academic success. Impact of Absences – how missing school affects learning, participation, and long-term outcomes. Schoolwide Incentives – Panther Parties and monthly rewards for perfect attendance. Celebrating Students – recognition of classes or individuals with strong attendance. Family Partnership – tips for families to help students arrive on time and consistently. School Support – who families can reach out to if barriers to attendance come up (transportation, health, etc.).
	Alesha Platt/Principal
	08/25/2025
	05/31/2028


Communications
	Type of Communication
	Frequency

	Newsletter
	Monthly
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